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Provide a brief narrative description of the current program, including the program’s mission statement and the students it serves.
The English department is a valuable culturally inclusive and responsive program offering a variety of classes ranging from composition to literature courses.
Our student population for 2021-2023 has shown a fairly consistent percentage of Latinx students (62.95% in 2020-21, 64.37% in 21-22, 62.66% in 22-23 from the Dashboard), with Black
or African American students as our second largest population (22.35%, 22.42%, 24.48% Dashboard). Under 24 years remain the largest age demographic (Dashboard); however, we do
have a substantial population 17.1% of students in their 30s (2022-23 Dashoabard). We consistently have a larger female student body, 63% to 34.53% (2022-23 Dashboard) with similar
divides in the preceding years. We have a small number of non-binary students but an increasing number of “unknown/non-respondent” students (Dashboard).
 
The English Department was hit especially hard during COVID-19. We had one year of our Community of Practice and our AB705 support courses before the college moved to online and
remote learning due to pandemic closures. The department worked in solidarity, continuing to leverage our Community of Practice to share best practices and support each other in the
transition to the new remote modality and a post-AB705 learning environment. We have continued to innovate our classroom strategies and transfer-level composition courses to find the
best support for our students. Before AB 1705, we had stopped offering RWA (our remaining pretransfer course). We continue to offer our Co-Requisite course 101S, and with new changes
to Banner and in response to student requests will be linking the co-req to a 101 course. We have created a 5-unit 101E (Enhanced) Course. This course combines elements of the co-req
and additional reading support into the existing 101 course. All but one of our full-time faculty members are certified to teach online.
English faculty continue to teach various writing and study skills workshops in the SCC. We had a successful and robust Community of Practice through Spring of 2023, but the district
declined to fund the COP beyond that time. During the COP we adopted innovative strategies to increase student success and retention, and while our efforts were heavily impacted by the
pandemic lockdown, many of the strategies we created continue to be used by our faculty (full-time and adjuncts).

We have added the first-ever LGBTQ course offered at Compton College, LGBTQ+ Literature (Engl 224 created by Professor Susan Johnson) to our already diverse array of courses such
as Chicano and Latino literature, African American literature, Women in Literature, etc. The first section of the LGBTQ+ Literature course was offered in Spring 224. The students in that
course consistently spoke about how important the course was to them. Noting that it was the first time they felt seen, represented, and welcomed on campus. Dr. Valerie Woodward is
spearheading the creation literature course for our Asian American, Pacific Islander, and Native Hawaiian population to foster a similar sense of inclusion and representation.   

Describe the degrees and/or certificates offered by the program. 
The program offers one degree, the English AA-T (Associate of Arts in English for Transfer). This degree (61 units) fulfills the transfer requirements for both CSUs and UCs. The department
is also important in the General Studies AA degrees with an emphasis in either Arts and Humanities or Culture and Communications. 
 
Since the last program review, the department has moved toward its goal to add a more diverse selection of transfer-level courses. The department has also increased its participation of
adjuncts in general department business with increased participation in division meetings, and SLO collection.  
 
The English program is integral in the Compton College Vision for Success and 2024 Strategic Plan. The program is also a key part of the new student-centered funding formula that
focuses on student success in transfer-level English and math courses. Our program offers an affordable alternative for students to fulfill their IGETC requirements in our fully articulated
English program.  
 
We are in full compliance with both AB 705 and 1705 – and had ceased offering and below transfer courses before AB 1705 went into effect. We have continued to offer a limited number of
our 101S co-requisite courses. Now that these courses can be directly connected to English 101 in Banner (making register clear and easy for students) we will be connecting these. We
have also created a new 5-unit English 101E (enhanced) that includes additional reading support and remediation into our standard English 101.

Explain how the program fulfills the College's mission and aligns with the strategic initiatives. 
Compton College has five strategic initiatives to guide our planning until 2024. Of those five, four of them directly relate to the efforts of the English department. 

We are addressing the first strategic initiative “Improve recruitment, enrollment, retention, and completion rates for our students” through compliance with AB705/1705 guidelines. We have
eliminated all of the below transfer-level English offerings and currently, 100% of our classes are transfer-level.

Due to the COVID-19 move to remote learning, we do not have reliable data on the efficacy of most of our AB705/1705 strategies. We had limited time to implement and start fine-tuning
before the state moved to remote learning. Students were faced with learning in a new modality and under the strain of a global pandemic that has had wide-ranging, and unknown mental
and physical costs to everyone.

Prior to the shutdown, Banner was unable to easily link the Co-Requisite course to English 101, forcing students to have to separately register for both classes. This lead to frustration and
confusion for students. Because the Banner issue could not be resolved, the English department resolved to offer the Co-Requisite as a separate 12-week course with a pre-established
structure and curriculum. All English faculty encourage struggling students to enroll in the Co-Req after the first few weeks of English 101. We offer 1 - 2 sections of this course in the
intervening semesters, with low enrollment. Students in these sections repeatedly report that they would prefer the Co-Req course to be taught by their 101 instructors. We have learned
that Banner can now (Fall 2024) link the co-request and English 101. We have requested that linked sections be offered in Spring 2025.

To counter the Banner issue, we have created a 5-unit English 101 (English 101E) that builds additional support into our existing English 101. This approach has been adopted by a number
of colleges and is one of the suggestions recommended by CAP (the California Acceleration Project) to improve success and retention in English 101. We have been informed that we can
begin offering this course in Fall 2025.    

We believe that by continuing to amend the format of the co-requisite and offering a combination of English 101E and the linked 101/101S, we will support students to have even higher
success rates in English 101. 

During the COVID-19 Remote learning period and the move to remote and asynchronous courses, English, like all departments saw a drop in enrollment, success, and retention. Looking at
all English classes, Fall 2021 (372 students) 42% success 27% retention, and 31% withdrawal - the stresses of online and remote learning and the pandemic itself placing more demands
on students (through work, needing child/younger sibling care, fears about illness, being ill, etc.), combined with students dealing with modalities new to them play a part in these numbers.
Our success rates have continued to increase after the campus reopened, with Fall of 2022 being an outlier. Our withdrawal rates have also decreased with Spring of 2023 showing 29%
(Dashboard). 

1/3 of the English Department participated in the interdisciplinary Success and Retention Community of Practice that was exploring course design, teaching strategies, and other avenues to
increase both of these metrics. Those faculty members are implementing the work from that Community of Practice into their classes and sharing the work with the rest of the department.
The Teaching and Learning Plan submitted to continue to the Success and Retention Community of Practice was not approved to continue to 2024-2025 academic year.       



As noted in our previous program review, all of the all of the former Academic Strategy courses (which were moved to English) have been returned to Academic Strategies. This keeps us in
compliance with AB705/1705 and allows these courses to be taught be a wide range of faculty giving students the benefit of a range of faculty perspectives and experiences.

The 9 Full Time English Faculty continue to be active on campus serving in roles such as Curriculum Committee, Academic Senate, Instructional Specialist (SSC), The Food Pantry, Voices
of Compton, Faculty Course Review Committee, Distance Education, Faculty Development Committee, Professional Development Liaison, Facilitating Author Talks (including facilitating a
talk and workshop by the poet laureate of California), Accreditation Committee, LGBTQ Work Group, Student Success Committee, FACH Success Teams. English faculty member Susan
Johnson created the first course in the new Social Justice: LGBTQ+ degree pathway, worked with the LGBTQ committee to host the first Lavender Graduation on campus, and co-facilitates
the LGBTQ+ Student Club. This work begins to close a gap in student support for an underserved population on our campus.

Another strategic initiative is to “support the success of students through the use of technology.”  One of the objectives for the program is to increase our hybrid offerings. Currently, all
English courses may be taught asynchronously online or face-to-face. English faculty also spear-headed and lead the HyFlex Community of Practice, teaching the pilot classes in this new
modality that combines remote and on-ground learning. The Community of Practice created Best Practices for future faculty teaching in this modality as well advised the academic senate
on matters related to HyFlex courses.  Currently, 88.8% of faculty are certified to teach online.
The final strategic initiative that aligns with program goals and objectives is to “establish partnerships in the community and with the K-12 schools.” Dr. Rebekah Blonshine and the English
faculty have continued to regularly attend partnership meetings with the local high schools to ensure that curriculum demands are met for the AB288, early college, and afternoon college
programs. Additionally, Dr. Blonshine ensures that faculty regularly communicate with both high school and College staff through progress reports, early alerts, and emails.

Discuss the status of recommendations from your previous program review. 
1. Access and Completion: Compton College will improve enrollment, retention, and completion rates for our students.  
2. Student Success: Compton College will support the success of all students to meet their education and career goals.  
3. Innovation: Compton College will enhance the success of students through the use of technology.  
4. Workforce Development: Compton College will offer excellent programs that lead to certificates and degrees in allied health and technical fields to supply the needed employees for the
prevailing job industry.  
5. Partnerships: Compton College will establish productive partnerships in the community and with the K-12 schools. 
 

Recommendation  Cost estimate  Strategic
Initiative 

 

Move ENGL 61, 64, 65, 67 to Academic Strategies  $0    Completed
Continue Community of Practice/Team Teaching and Low
Cap Classes  $20,000  1,2  No longer funded

Professional Development related to culturally relevant
pedagogy, diversity and equity 

$0 (already part of PD budget)  1,2  PLEC continues to offer professional development 

Continuation of EdReady software license and faculty
training 

Part of SSC budget  1,2  The Instructional Specialist and current SSC Coordinator are working on
promotion and training to increase use (2024-2025)

Continuation of Instructional Specialist position – English  20% release time  1,2  Continued
Summer retreat for English and Counseling faculty to work
on AB705 measures 

$TBD (committed to on 3/26/21
by Dr. Curry)  1,2  Funded in 2021 - no further AB705/1705 support has been provided 
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Head Count:  Identify and explain trends in enrollment.  Analyze enrollment demographic variables, including gender, ethnicity, age, educational goal and full-time/part-time
status.  
Gender Breakdown (See Tables 1 and 2 below):
The English program has consistently seen a higher percentage of women enrolled across all semesters. For example, in Fall 2019, women represented 61% of the students (960
students), which grew to 72% by Spring 2021 (472 students). The lowest percentage of women was in Spring 2023, though they still constituted 65% (515 students) of the total enrollment.

In contrast, men have consistently made up a smaller percentage of the total. The male headcount ranged from a low of 27% in Spring 2021 (177 students) to a high of 38% in Fall 2023
(373 students). The attached table shows that the English program may be more attractive or accessible to female students, and this is likely due to there being more female-identifying
students enrolled at the College as a whole.

The data also shows a small but persistent 'Unknown/NA' category across several demographic variables. For example, a range of 1% to 3% of students' gender is "Unknown/NA", and in
some semesters as many as 10% of students' gender is 'Unknown/NA' (see the Fall 2019 data, where 143 students – equivalent to 9% of students – did not disclose their gender). The
presence of this ‘Unknown/NA’ field might mean several things: that students aren’t forthcoming with information about themselves; that the data collection process wasn’t able to capture
certain aspects of learning; and that institutional practices might be missing some students and their identities, such as non-binary and trans students.

TABLE 1. Student Headcount by Gender - Fall Terms

TABLE 2. Student Headcount by Gender - Spring Terms



 
Ethnicity Breakdown (See Tables 3 and 4 below):
The majority of students enrolled in the English program are Latinx, which constituted between 60% and 68% over the review period. In Fall 2019, the percentage of Latinx students in the
English program was 65% (1014 students) and during the same period of time in Spring 2023, Latinx students constituted 61% (482 students).

The second-largest group of students who identified themselves as Black or African American ranged from 23% to 30% throughout the semesters. Spring 2023 saw an increase of 4% from
the previous terms, with 30%, or 232 students, identifying as Black or African American students.

Other minority groups, including Asian (AAPI) and White students, are far less represented, often at less than 2% of the total headcount, though semester to semester there are slightly
more White students. Perhaps there is room for more targeted recruitment or support efforts for AAPI students, such as more clubs, events, and community outreach to local organizations.

TABLE 3. Student Headcount by Ethnicity - Fall Terms

 TABLE 4. Student Headcount by Ethnicity - Spring Terms

Age Breakdown (See Tables 5 and 6 below):
The majority of students enrolled in the English program are in the traditional college-age of 18-24, accounting for 62% (973 students) in Fall 2019 and decreased to 46% (450 students) in
Fall 2023. The second-largest age group is 25-29, which is more stable, ranging from 11% to 16% across the semesters. The program also serves a small proportion of students over 30,
including 12-16% in the 30-39 age group and 4% in the 40-49 age group. The youngest undergraduates (aged 18 and under) comprised 7% of English enrollments in Fall 2019 but 22% in
Fall 2021, stabilizing at about 19% in Fall 2023. This rise in enrollment likely reflects the College’s dual enrollment efforts.
TABLE 5. Student Headcount by Age - Fall Terms

TABLE 6. Student Headcount by Age - Spring Terms



 

Enrollment by Class Load (See Tables 7 and 8 below)
A significant majority of students in the English program are enrolled part-time semester over semester. For example, in Fall 2019, 73% of students (1146 students) were part-time, and this
trend held steady at 74% in Fall 2023 (727 students). Full-time enrollment, by contrast, has fluctuated between 17% and 27%. This indicates that a large portion of students in the program
may have external responsibilities, such as jobs or family commitments, making it difficult for them to enroll full-time.

TABLE 7. Enrollment by Class Load - Fall Terms

TABLE 8. Enrollment by Class Load - Spring Terms

Educational Goals (See Tables 9 and 10 below):
A significant number of students in the English program are enrolled for enrichment purposes, with 69% to 76% of students across the semesters falling under this category. In Fall 2022, for
example, 76% of students (862 students) indicated enrichment as their primary educational goal. However, the term "enrichment" should be noted for further exploration and clarification
because it would be helpful for the English department and the College to understand this reporting category, so as not be to confused with those students that are completing courses in
English to fulfill their IGETC or other transfer/certification requirements.

The dashboard shows a notable increase in students intending to transfer to four-year institutions in Fall 2022, when 96% (841 students) reported this goal. This significant jump may reflect
improved transfer pathways or an emphasis on degree completion via the College’s Completion by Design efforts. However, in other semesters, the percentage of students intending to
transfer hovered between 11% and 21%.

The percentages for students aiming for degrees or certificates, retraining, or pursuing basic skills courses are negligible, with each category accounting for less than 3% of the student
body. It is possible that these significant changes in numbers may be due to an error in categorization when students are completing their educational plans or initial enrollment.
TABLE 9. Educational Goals - Fall Terms

TABLE 10. Educational Goals - Spring Terms

Trends and Implications
Implications for the Lack LGBTQIA+ Data: Because the gender data is collected in binary fashion, students who identify outside the gender binary (for example, non-binary, queer, or
transgender) may not feel like their presence is represented in the enrollment statistics. The Unknown/NA category could be comprised of students who opt-out of divulging their gender
identity because the choices offered by the College are not congruent with their own. This might represent a gap in the College’s data and could lead to an incomplete representation of its
student body. If the English department faculty doesn’t have accurate data on its students, they may face challenges when planning strategies and supports to equitably and adequately
serve our LGBTQIA+ students in its English courses.

Overall, there was a stable enrollment of Latinx students and a strong positive trend in number of Black or African American students. The English program mainly serves part-time students,
of which the majority are between ages of 18 and 24. There is an increase in number of students under the age of 18 due to College’s AB288 efforts in recent years. The significant increase
in students who intend to transfer in Fall 2022 indicates that the English program is becoming increasingly important in supporting students in reaching their educational goals. Furthermore,
the consistent trend of women enrolling in the program suggests that there may be gender-focused supports and resources that can be further explored.

 

Course Grade Distribution:  Identify and explain trends in course grades.  Make sure to address gaps in grade distribution if applicable.  
Overall Grade Trends
The grade distribution across English courses shows a variety of outcomes, reflecting the diverse challenges and achievements of students in different types of courses. Below is a review



of several key courses within the English program, highlighting both areas of success and opportunities for additional student support.

TABLES 1 - 5. Grade Distribution per Academic Year (Primary Terms only)



 
ENGL 101 (Reading and Composition): As a foundational course, ENGL 101 saw a broad grade distribution in 2022-23, with 14.10% of students earning an A and 11.93% earning a B.
These figures reflect the success of many students in mastering essential composition skills. However, the data also shows that 23.24% of students received an F, and 36.41% withdrew
from the course. These figures may suggest that some students face challenges, perhaps related to transitioning to college-level writing out of high school or after a period of school
absence, COVID-19 learning loss, or balancing external responsibilities, such as childcare or working. Continuing to offer more focused support, such as writing workshops in the Writing
Center or early interventions via Early Alert and tutoring, could further enhance student success.



ENGL 101S (Reading and Composition Support): This course, designed to provide additional support for students enrolled in ENGL 101, demonstrated a promising grade distribution in
2022-23, with 42.31% of students achieving an A. While a smaller course in size, it appears that ENGL 101S is effectively supporting students who may need extra guidance in composition.
However, there remains a 19.23% failure rate and 23.08% withdrawal rate, signaling that some students may still benefit from even more personalized support, such as tutoring or advising.

ENGL 103 (Critical Thinking and Composition): For 2022-23, ENGL 103 shows that 18.23% of students earned an A and 20.10% earned a B. These are strong numbers, as critical thinking
and argumentation are more rigorous areas of study. The course also had a 16.70% failure rate and a 25.21% withdrawal rate, suggesting that some students may need additional support
to grasp more advanced critical thinking skills. In response to these percentages, the English department might consider providing supplemental resources or workshops specifically tailored
to the challenges of this course and increasing the unit count from three to four, thereby increasing the classroom instruction time from a little over three hours a week to a little over fours
hours a week.

ENGL 127 (Creative Writing: Introduction to the Craft of Fiction): This course shows strong performance, with 50% of students earning an A in 2022-23. Creative writing courses often attract
motivated students with a passion for writing, which may contribute to the high success rate. However, some students did struggle, as reflected in the 16.67% D rate. Offering peer feedback
workshops or creative development sessions could help students further refine their craft and perform even better.

ENGL 150 (Survey of British Literature I): In this course, 25.93% of students earned an A, while 40.74% received an F in 2022-23. The high failure rate suggests that students may find it
challenging to engage with early British literature, which often includes complex texts and historical contexts that can be difficult for students to grasp. Providing supplementary materials,
such as guided readings, historical background lectures, or more interactive discussions, could help students engage more deeply with the material and improve overall performance.

ENGL 242 (Chicano and Latinx Literature): ENGL 242 saw similar trends in both 2022-23 and 2023-24, with a higher percentage of students receiving lower grades. In 2022-23, 25.93% of
students earned an A, while 40.74% received an F. This course focuses on Chicano and Latinx literature, which may be of particular cultural relevance to our students, given our student
demographic data, yet the high failure rate could indicate that some students struggle with understanding or analyzing literary texts. Enhancing classroom andragogical pedagogies, offering
additional culturally responsive pedagogy, or providing reading strategies for struggling students might help students connect more deeply with the material and improve outcomes.

ENGL 103H (Honors Critical Thinking and Composition): Honors students performed particularly well in ENGL 103H, with 100% of students earning an A in 2022-23. This reflects a high
level of engagement and mastery, and the course seems well-suited to meet the needs of its advanced students.
 
Trends and Positive Outcomes
Overall, many students in the English program are excelling, particularly in courses like ENGL 101S and ENGL 127, which offer targeted support or creative outlets. The high A and B rates
in these courses highlight the potential for success when students are provided with the appropriate support and opportunities for active engagement. As we continue to develop and revisit
courses, maintaining this support and building on it for more challenging courses could further enhance student success across the board.

Success Rates:  Identify and explain trends in success rates.  Make sure to address equity gaps in success rates if applicable. 
Success Rates by Course
Success in the English department is defined as 70% or better in a given course. Please see Table 1 below for a breakdown of success rate by course.

Direct Placement into Transfer-Level Courses
With the implementation of AB 705, most students are now placed directly into ENGL 101 (transfer-level English Composition) regardless of their previous placement scores. This is evident
in the high enrollment numbers for ENGL 101 across the semesters. Although many students are passing this course (14.10% = A; 11.93% = B in 2022-23), the data on failure (23.24%) and
withdrawal (36.41%) in this course are quite high.

These results might be due to the elimination of remediation – that is, some students who would have taken lower-division, pre-college English had been funneled into college-level
composition courses without additional foundational support. This points to the fact that, although AB 705 did facilitate greater access to transfer-level coursework for students, it might also
have increased the need for greater academic support for students that would have benefitted from a slower progression.
 
Corequisite and Support Courses
An important strategy employed to support students and help them succeed under AB 705 is corequisite support courses, such as ENGL 101S. The data shows that more students in ENGL
101S earned higher grades: 42.31% earned an A in 2022-23 compared with 14.10% in ENGL 101. Data suggests that corequisite support courses help to mitigate the existing skills gaps
that have historically led to higher D or F rates as students attempt transfer-level coursework.

Even so, ENGL 101S had a 19.23% failure rate and 23.08% withdrawal rate in 2022-23, suggesting that even with additional supports, some students still find the pace or work of the
course to be a barrier. Continued development of such supports – for example, through targeted tutoring or supplemental flexible learning options – might well be warranted for students
placed directly into transfer-level courses under AB 705.
 
Addressing Disparities in Success Rates
The goals of AB 705 and AB 1705 were to increase access to higher-level coursework and to facilitate equitable access for students of color and students from disproportionately impacted
backgrounds. Although access has increased, success rates remain concerning for certain courses. For example, in ENGL 103 (Critical Thinking and Composition), which has the highest
failure rate (16.70 per cent) and the highest withdrawal rate (25.21 per cent) in 2022-23, students might have difficulty with the more abstract and analytical skills involved in the course,
which might be amplified by the accelerated entry into transfer-level coursework.

What the data does show is that while AB 705 is improving access to transfer-level English courses, it has brought to light students’ need for more intensive instructional support once
they’re placed into those courses – specifically, the types of academic support they need and when they need it. The College must be ready to explore new approaches to create more
robust academic support systems within the courses themselves, such as embedded tutoring, supplementary workshops or flex pacing.

TABLE 1. Success by Course 2019-2024
Course 2019-20202020-20212021-20222022-20232023-2024
ENGL101 42% 38% 40% 35% 45%
ENGL101H33%        
ENGL101S 41% 35% 78% 58% 50%
ENGL102 62% 61% 61% 56% 44%
ENGL103 62% 60% 50% 54% 55%
ENGL103H  100%   100%  
ENGL127   46% 86% 33%  
ENGL150   80%   50%  
ENGL152   83%      
ENGL227 55%        



ENGL228   83% 100%   27%
ENGL240 33%   50%    
ENGL241 83%        
ENGL242   69%   30% 53%
ENGLRWA 28% 38% 45%    
Totals 46% 48% 46% 42% 48%
 
Success Rate by Age

Fall Terms (See Table 2 below):
Over the last five fall terms, student success rates in English courses have shown some consistency across age groups, though notable shifts are evident in certain demographics. The 18
to 24 age group has consistently made up the majority of students, but their success rates have gradually declined from 45% in Fall 2019 to 38% in Fall 2023, with a low point of 33% in Fall
2022. This trend suggests a need for increased targeted support for traditionally college-aged students, possibly due to the ongoing effects of the pandemic and economic instability. In
contrast, students aged 25 to 29 have generally performed better than the youngest cohort, hovering between 39% and 53%, with a modest recovery to 41% in Fall 2023 after a dip in Fall
2022.

The 30 to 39 and 40 to 49 groups have shown resilience, often outperforming the younger groups. The 40 to 49 group peaked in Fall 2021 with a 58% success rate and has remained fairly
stable, suggesting that adult learners may bring stronger motivation or experience to their coursework. Interestingly, students 50 and older saw a substantial increase in success rate from
22% in Fall 2021 to 50% in Fall 2023, signaling either a more selective enrollment of committed learners in that bracket or improved instructional design that better supports returning
students.

A noteworthy shift appears in the Under 18 cohort, likely high school dual enrollment students. Their success rate has steadily climbed from 38% in Fall 2020 to 67% in Fall 2023,
surpassing all other groups. This could reflect improved curriculum alignment or enhanced support for dual enrollment students.

TABLE 2. Success Rates by Age - Fall Terms

Spring Terms (See Table 3 below):
Spring trends closely mirror those of fall, with continued evidence of a generational divide in success. The 18 to 24 age group has maintained success rates in the upper 30% range, though
they dropped slightly from 42% in Spring 2022 to 39% in Spring 2023. Older adult learners (especially 40 to 49 and 50+) have again outperformed their younger peers. The 40 to 49 group
maintained rates around 63% in Spring 2021 and 50% in Spring 2022, though it dropped to 39% in Spring 2023. The 50+ group similarly declined from 69% in Spring 2021 to 32% in Spring
2023, indicating a potential area for renewed outreach and support. The Under 18 cohort continues to show promise, with success rates consistently above 55%, peaking at 73% in Spring
2020 and sustaining a strong 57% in Spring 2023. This again supports the value of dual enrollment programming for college preparation.

TABLE 3. Success Rates by Age - Fall Terms

Success Rate by Ethnicity
Fall Terms (See Table 4 below):
Across five consecutive fall terms, data reveal persistent equity gaps among English students from different racial and ethnic backgrounds. The most pronounced and consistent gaps
appear for Black or African American students, whose success rates have remained significantly lower than the college average—declining from 39% in Fall 2019 to just 26% in Fall 2022,
with a small increase to 32% in Fall 2023. This group consistently represents one of the largest student populations (e.g., 292 students in Fall 2023), underscoring the urgency of targeted
interventions such as culturally responsive curriculum, embedded tutoring, and trauma-informed practices. Latinx students, who form the majority demographic in our English courses, have
shown more consistent success rates, hovering around the mid-40% range. Their rates ranged from a high of 51% in Fall 2019 to 45% in both Fall 2022 and Fall 2023. While this group
consistently outperforms some peers, the overall success rate still lags behind Asian and White students in many terms, suggesting room for expanded support and asset-based instruction.
Students identifying as Asian had the highest success rates across all fall terms, ranging from 67% to 92%, although the total number of students in this category remains relatively small
(e.g., only 9 students in Fall 2023). Similarly, White students experienced a significant dip from 53% in Fall 2019 to 25% in Fall 2022, but rebounded to 47% in Fall 2023, though sample
sizes remain small and should be interpreted cautiously. The Unknown/Non-Reported group has held steady success rates in the 40–50% range, suggesting that even among unclassified
or non-responding students, there are mixed outcomes.

TABLE 4. Success Rate by Ethnicity - Fall Terms

Spring Terms (See Table 5 below):



Spring data echo the fall trends, particularly for Black or African American students, whose success rates rose from 31% in Spring 2020 to 48% in Spring 2021, then dropped again to 37%
in Spring 2023. Though slight gains are visible, these rates are still among the lowest for any group and signal a need for equity-centered faculty development and intervention
strategies. Latinx students again demonstrate consistency in the low-to-mid 40% range, ending at 49% in Spring 2023. Given that this group often represents nearly half of the English
student body each term (e.g., 496 students in Spring 2023), even small percentage increases would translate to meaningful gains in absolute numbers. Notably, Asian students maintained
relatively high success rates, reaching 67% in Spring 2022 and maintaining 60% in Spring 2023. Meanwhile, White students, although small in number, show considerable fluctuations—
from 20% in Spring 2020 to 67% in Spring 2021, before dropping back to 33% in Spring 2023. These swings may reflect variable class sizes and individual course factors. Success rates for
Native Hawaiian and Pacific Islander students remain low across both terms, often under 33%, though numbers are too small to draw definitive conclusions. Nevertheless, the trend invites
attention in outreach and support design.

TABLE 5. Success Rate by Ethnicity - Spring Terms

Success Rate by Gender

Fall Terms (See Table 6 below):
Across five fall semesters, women have consistently outperformed men in English course success rates. In Fall 2019, women achieved a 51% success rate compared to 42% for men.
Though success rates dipped for all groups during the pandemic, women have sustained a performance advantage of 5–10 percentage points over men in each term. By Fall 2023,
women’s success rate had increased modestly to 47%, while men remained static at 42%. Students whose gender is classified as Unknown or Non-Reported represent a small cohort but
have shown significant fluctuation—ranging from 20% in Fall 2021 to a strong 58% in Fall 2023. While small sample sizes (<30 students) limit broad conclusions, the recent improvement
suggests that outreach and support strategies should remain inclusive of all gender identities. The gender gap in fall terms suggests a need to examine classroom dynamics, culturally
responsive pedagogy, and differentiated support practices to ensure men are equally supported in achieving academic success. It may also reflect broader national trends in male student
retention and academic engagement.

TABLE 6. Success Rate by Gender - Fall Terms

Spring Terms (See Table 7 below):
Spring semesters echo the trends observed in fall. Women have consistently outpaced men, with success rates of 42% in Spring 2020 rising to 47% by Spring 2023. In contrast, men
improved from a low of 31% in Spring 2020 to 47% in Spring 2021, but then declined again to 38% in Spring 2023, maintaining a notable equity gap. The Unknown/Non-Reported group
shows high volatility in spring terms as well, with an exceptional 82% success rate in Spring 2022, again likely skewed by low enrollment numbers in this category. These gender-based
disparities highlight an important opportunity to further disaggregate the data by course, instructor, or modality to investigate whether specific interventions or practices correlate with
narrowing the gap. Faculty inquiry groups or professional development focused on engagement strategies for underperforming genders may also help foster more equitable outcomes.

TABLE 7. Success Rate by Gender - Spring Terms

Success Rate by Educational Goal
Fall Terms (See Table 8 below):
A clear and dramatic shift has occurred in students’ stated educational goals over the last five fall semesters. In Fall 2019, the majority of English students (69%) were enrolled with
“Enrichment” as their stated goal, while only 21% indicated an intent to transfer. This trend held through Fall 2021, with enrichment goals still dominant (72% in Fall 2021), and transfer
intent remaining low at 11%. However, by Fall 2022, a dramatic reversal occurred. Students identifying “Intend to Transfer” jumped to 96%, and enrichment dropped to just 1%. By Fall
2023, the trend held with 96% of students again reporting an intent to transfer. This shift may be linked to improved data collection processes, Guided Pathways reforms, increased
awareness of transfer pathways, or an institutional push toward degree and transfer completion metrics. Other educational goals, such as “Degree/Certificate Only,” “Retrain/Recertify,” and
“Basic Skills,” have consistently represented a negligible portion of the English student population, with counts often too small to report. Likewise, “Undecided” students have declined from
7% in Fall 2019 to 3% in Fall 2022, suggesting improved goal clarity among incoming students.

TABLE 8. Success Rate by Educational Goal - Fall Terms

Spring Terms (See Table 9 below)
Spring terms reflect similar trends. Between Spring 2020 and Spring 2022, enrichment remained the dominant goal (75%–76%), with only 9%–16% of students reporting transfer intent. As
with the fall terms, Spring 2023 marked a turning point, with 97% of English students identifying transfer as their goal, signaling consistent alignment with the Fall 2023 student profile. The
alignment of student goals with transfer aspirations has significant implications for how English courses are designed, marketed, and supported. As transfer-intending students now make up
the overwhelming majority, curriculum development, learning outcomes, and instructional support should continue emphasizing transfer-level skills, scaffolded writing support, and culturally
sustaining pedagogy to promote equitable completion.



TABLE 9. Success Rate by Educational Goal - Spring Terms

Success Rate by Course Load (Part-Time vs. Full-Time)

Fall Terms (See Table 10 below):
Across all five fall terms, full-time students have consistently outperformed part-time students in English course success rates. In Fall 2019, 72% of full-time students succeeded, compared
to only 38% of part-time students. Although success rates for full-time students have gradually declined—from 72% in Fall 2019 to 60% in Fall 2023—they remain significantly higher than
those of their part-time peers. Part-time students, meanwhile, have seen only slight gains, rising from 38% in Fall 2019 to 40% in Fall 2023. This persistent 20–30 point gap highlights an
ongoing equity concern. Part-time students may face additional external obligations such as work, caregiving, or inconsistent access to academic support, which can adversely impact their
performance.

TABLE 10. Success Rate by Course Load - Fall Terms

Spring Terms (See Table 11 below):
Spring data mirror the fall patterns. Full-time students experienced a slight decline from 76% in Spring 2020 to 65% in Spring 2023, though they consistently achieve success rates 25–35
percentage points higher than part-time students. Part-time student success has remained comparatively low, fluctuating between 31% and 44%. In Spring 2023, the success rate for part-
time students was 40%, identical to the fall cohort that same year, which may indicate persistent structural barriers that transcend term-to-term variables. Given that part-time students
typically make up the majority of the English student population, the continued disparity in outcomes is significant. Addressing this gap may require intentional interventions such as
embedded tutoring, increased availability of asynchronous or hybrid formats, targeted time management support, and expansion of early alert systems.

TABLE 11. Success Rate by Course Load - Spring Terms

Retention Rates:  Identify and explain trends in retention rates.  Make sure to address equity gaps in retention rates if applicable. 
Overall Retention Trends
The data shows that retention rates in English have been strong; however, there are slight fluctuations from year to year. The overall retention rate across all courses from 2019-20 to 2023-
24 averages around 68%, with some improvement seen in the most recent academic year:
TABLE 1. Overall Retention Rates 2019-2024

 

This upward trend, particularly in the most recent years, reflects the impact of instructional strategies, support services, and other interventions designed to help students stay enrolled
through to course completion. The dip in retention in 2022-23 may reflect some challenges students faced when the College transitioned from fully remote class offerings and back to more
in-person learning.

Retention by Course
It is clear from the data that retention varies from one course to another. For example, ENGL 101 (English Composition) continues to be one of the courses with lower retention. Retention
rates in ENGL 101 ranged from 58% to 67% in recent semesters. This may reflect the difficulty some students face in completing foundational writing assignments. ENGL 150 (Survey of
British Literature I) and ENGL 242 (Chicano and Latinx Literature) show more variation in their respective retention rates. ENGL 150 held steady with retention rates ranging from 50% to
80%, while ENGL 242 has seen retention rates improve from 30% in 2022-23 to 53% in 2023-24. ENGL 127 (Creative Writing) has strong retention, with rates hovering around 80% in the
2020-21 academic year, though it dropped to 50% in 2023-24.

Retention by Demographic
Gender: Retention rates for women have consistently been higher than those for men in English. For example, in Fall 2022, 47% of women were retained compared to 42% of men. This
pattern suggests that male students may face unique challenges in staying enrolled, which might be an indication that we need to investigate.

Ethnicity: Retention rates by ethnicity show several gaps. For example, Black or African American students have lower retention rates compared to Latinx or Asian students. In Fall 2022,
retention for Black or African American students was 32%, compared to 51% for Latinx students and 88% for Asian students. This equity gap suggests that Black or African American
students may benefit from additional academic and non-academic support, including community-building initiatives, culturally responsive teaching methods, and more focused advising.

FT/PT: Retention rates are significantly higher for full-time students compared to part-time students. For example, in Fall 2022, 60% of full-time students were retained, compared to only
40% of part-time students. Part-time students may be balancing multiple responsibilities, such as work and family, which could affect their ability to stay enrolled. Offering more flexible



learning options, such as hybrid or evening classes, could help improve retention among part-time students.
 

Distance Education:  Compare and contrast success and retention rates between in-person and distance education courses. 
Fall Terms (See Table 1 below):
Over the past five fall terms, in-person English courses have consistently yielded higher success rates than most online modalities, rebounding from a pandemic-era dip (43% in Fall 2020)
to 50% in Fall 2023, matching their pre-pandemic baseline. Asynchronous online courses, while more flexible, have demonstrated lower overall success rates compared to in-person
sections. After peaking at 45% in Fall 2020, asynchronous success rates declined and plateaued at 41% in both Fall 2021 and Fall 2023. This persistent gap raises questions about time
management challenges and reduced interaction in self-paced formats, particularly for part-time or working students. Synchronous online instruction, which gained popularity during the
height of remote learning, has performed more comparably to in-person classes. Synchronous success rates reached a high of 49% in Fall 2020, maintaining that range through Fall 2023
(44%–49%) despite small enrollments. These findings support the notion that real-time interaction and structured schedules help mitigate some of the pitfalls of fully asynchronous learning.
Hybrid courses initially showed promise with extremely high success rates—79% in Fall 2019 and 88% in Fall 2020—but these rates declined steadily to 47% in Fall 2023. These early
peaks may reflect either small sample sizes or highly motivated students during early pandemic pivots. The recent decline aligns with hybrid course reconfigurations and might indicate
inconsistent student experiences or unclear course expectations.

TABLE 1. Success Rates by Modality - Fall Terms

Spring Terms (See Table 2 below):
Spring trends largely reinforce fall patterns. In-person courses increased from 39% in Spring 2020 to 51% in Spring 2023, reaffirming face-to-face instruction as the most consistently
successful format for many students. Asynchronous online sections reached a high of 50% in Spring 2021 but have since declined to 42% in Spring 2023, consistent with fall trends and
further signaling the need for enhanced student engagement and time management support in fully online, self-paced courses. Synchronous classes, while fewer in number, have remained
relatively steady with a slight increase to 47% in Spring 2023, again suggesting that scheduled virtual meetings provide some stability for students navigating distance education. Hybrid
course success rates have dropped most sharply—from 53% in Spring 2021 to only 22% in Spring 2023. This sharp decline suggests a growing need to evaluate how hybrid instruction is
being delivered and supported. The success gap here may point to mismatched student expectations or an underdeveloped structure for the hybrid model.

TABLE 2. Success Rates by Modality - Spring Terms

Fill Rates:  Discuss course sections offered and fill rates.  Analyze any applicable trends. 
TABLE 1. Fill Rates - Fall Terms

TABLE 2. Fill Rates - Spring Terms



ENGL 101 and ENGL 103 continue to anchor the English program as high-demand, high-enrollment capstone courses critical to students’ transfer pathways. ENGL 101, in particular, has
shown consistent growth in both fall and spring terms, with fill rates increasing from 61% in Fall 2019 to 76% in both Fall and Spring 2023. This reflects strong alignment with AB 705
reforms, student awareness of transfer requirements, and broader institutional efforts to accelerate students through college-level English composition.

ENGL 103 has also rebounded well post-pandemic. After a pandemic-related dip to 31% in Fall 2021, the course returned to 65% fill rate in both Fall 2023 and Spring 2023. These upward
trends suggest that students are progressing successfully through the composition sequence and that demand for critical thinking and argumentation is stabilizing. Continued support for
course availability, faculty load, and instructional support in these capstone courses will be essential to maintaining and increasing momentum.

In contrast, literature courses such as ENGL 150, 241, 242, 243, and 228 exhibit significantly lower fill rates and inconsistent term-to-term enrollments. However, this is expected and
intentional. These courses are required to sustain a complete AA and AA-T in English, and because our college serves a smaller student population with relatively few declared English
majors, these courses are rotated strategically across academic years. This rotation model ensures that majors can complete degree requirements without overextending course offerings
or faculty bandwidth. For example, ENGL 242 (Chicano and Latinx Literature) was offered in Fall 2023 with a fill rate of 38%, indicating a respectable turnout given the course’s specialized
scope. Other literature courses have similarly shown modest enrollment, often in the 5–10 student range. While not offered every term, these classes remain vital for transfer preparation,
equity in literary representation, and completion of our local and transfer degrees. This intentional balance between high-capacity gateway writing courses and low-enrolled but degree-
essential literature offerings reflects the unique structural needs of a small college English department committed to both access and academic integrity. Ongoing evaluation of course
rotation, cross-listing opportunities (e.g., with Ethnic Studies or Humanities), and scheduling strategies will help maintain this balance while supporting student completion and transfer.
 

Course Scheduling:  Discuss the days and times offered for courses.  Why were these choices made?  Should changes be made for future scheduling? 
The English department provides classes at various days and times and in various formats for students based on scheduled needs. Both in Fall 2024 and Spring 2024, there were English
courses offered in different formats:

Morning Classes: Several ENGL 101 and ENGL 103 sections are scheduled in the morning hours, such as 8:00 AM - 10:05 AM on MW and TR fall 2024. These early courses cater to
students who prefer to complete their academic commitments earlier in the day.

Afternoon Classes: The department also offers courses in the early/later afternoons, such as 12:45 PM - 2:35 PM and 2:00 PM - 4:05 PM which serves students who have morning
responsibilities or that are dual enrollment students.

Evening Classes: For students with daytime obligations, evening courses are available, such as ENGL 101 at 6:00 PM - 8:05 PM in fall and spring. These evening options provide flexibility
for students that work or have family obligations

Hybrid and Online Courses: A substantial number of online and hybrid courses are offered, including fully asynchronous ENGL 101 and ENGL 103 sections. This provides flexibility for
students who prefer or need to manage their studies remotely, which has been a growing demand post-pandemic.

Degree and Transfer:  What number of students earn degrees or certificates?  What number of students transfer? 
Degree Data
Based on the available data (2018-2022), the English program reveals a steady trend of awarding fewer than five degrees per academic year. This might be reflective of the fact that English
courses are more often the basis for preparation to achieve broader educational outcomes – such as an AA degree or transfer in disciplines other than English. Also, the course offerings for
the English program outside of the GE requirements of ENGL 101 and ENGL 103 are sparse due to low enrollment and class cancellations.
TABLE 1. Degree Data for English



Transfer Data
Although transfer numbers directly linked to the major do not appear to be available on the Dashboard, it is still important to note that the English program contributes to the overall transfer
success of students at Compton College. The English program provides prerequisite courses for students across all majors in their transfer-level composition and critical thinking courses,
which meet general education requirements for transfer.

Overall, from 2018 to 2022, the College awarded between 608 and 976 total degrees and certificates in all disciplines. Awards saw a significant increase in the 2021-22 academic year.
Given this trend of increased degree completions and transfers in the future, English completions will remain a foundational program to provide coursework for prospective two-year
students looking to earn an AA degree or certificate or to transfer to a four-year degree.

List any related recommendations
1. Expand Hybrid and Evening Course Offerings Strategically: While hybrid sections once showed promising success rates, recent data suggest a decline in student outcomes for

these formats. That said, carefully structured hybrid offerings for ENGL 101 and ENGL 103, particularly those with clear expectations and built-in support, could still meet the needs
of students seeking flexibility. Evening sections remain essential for working adults and caregivers, and should be prioritized especially for ENGL 101 and ENGL 103, as they are the
most in-demand and broadly applicable courses.

2. Enhance Support for Part-Time and Disproportionately Impacted Students: Consistently lower success rates among Black/African American students and part-time students point to
the need for expanded academic and social support. Initiatives like peer mentoring, embedded tutoring, culturally responsive pedagogy, and identity-affirming curriculum can help
close these equity gaps. Resources should be allocated toward targeted interventions that address the unique challenges these students face, including their often-limited time and
campus presence.

3. Elevate Visibility of Spring and Summer Offerings Through Targeted Marketing: Given the lower fill rates during spring and summer, concentrated marketing efforts during enrollment
windows can help boost visibility and enrollment. Messaging should focus on benefits such as faster degree completion, lighter fall schedules, and greater access to high-demand
courses like ENGL 101 and 103. Promoting online or evening sections during these terms could further appeal to adult learners.

4. Sustain and Expand Completion Support in First-Year Courses: As ENGL 101 and 103 continue to show the highest withdrawal rates, continuation and possible expansion of mid-
term progress reports, Early Alert systems, and dedicated writing support is recommended. These early interventions, paired with proactive faculty engagement, can improve
retention. Literature courses such as ENGL 150 and ENGL 242, while smaller and offered on a rotational basis, would also benefit from dedicated tutoring or study support,
especially since they are often taken by serious majors and transfer-track students.

5. Reassess and Sustain Corequisite Support Models (ENGL 101S): ENGL 101S has seen fluctuating fill rates, but remains an important scaffold for students needing extra support.
Continued assessment of student placement, success, and persistence in ENGL 101S should guide future offerings. In addition, exploring the development of similar co-requisite or
support models for ENGL 103 or integrating scaffolding into that course may benefit students who struggle in the second semester of the composition sequence.

6. Maintain and Protect Literature Course Rotation for AA/AA-T Completion: While literature courses such as ENGL 150, 228, 241, 242, and 243 have lower fill rates, they are critical to
program integrity and degree completion. These courses should continue to be rotated strategically to ensure that English majors can fulfill their AA or AA-T requirements within a
two-year cycle. Consider enhancing visibility of these courses by cross-listing with relevant disciplines (e.g., Ethnic Studies or Humanities), or developing thematic pathways that
highlight their cultural and academic value.

Academic Program Review: (3) Curriculum First Submission: Version by Williams, Nikki on 06/03/2025 22:59

Provide the curriculum course review timeline to ensure all courses are reviewed at least once every 6 years.
Compton College 6-Year Course Review Cycle Worksheet
Division: FACH Department: English                       
Total # of Courses 36 Year 1  Year 2  Year 3  Year 4  Year 5  Year 6 
Courses: 
 

Last Course Review
 

FA22 SP23FA23 SP24FA24 SP25FA25 SP26FA26 SP27FA28 SP28

ENGL 60 Prewriting Workshop 8/20/2019         X              
ENGL 61 Test-Taking Strategies 8/20/2019         X              
ENGL 62 Vocabulary Building for College Students 8/20/2019         X              
ENGL 63 Spelling Techniques 8/20/2019         X              
ENGL 64 Memory Techniques 8/20/2019         X              
ENGL 65 Listening and Notetaking Strategies 8/20/2019         X              
ENGL 66 Sentence Errors and Punctuation 8/20/2019         X              
ENGL 67 Thinking Skills for College Courses 8/20/2019         X              



ENGL 99 Independent Study 8/20/2019         X              
ENGL 101S Reading and Composition Support 5/18/2021               X        
ENGL 101 Reading and Composition 12/8/2020             X          
ENGL 101E Enhanced Reading and Composition 12/23/2023                     X  
ENGL 101H Honors Reading and Composition 11/21/2023                     X  
ENGL 102 Literature and Composition  6/15/2021               X        
ENGL 102H Honors Literature and Composition  6/15/2021               X        
ENGL 103 Critical Thinking and Composition  6/27/2022                   X    
ENGL 103H Honors Critical Thinking and Composition  12/8/2020               X        
ENGL 120 Introduction to Fiction  11/16/2021                 X      
ENGL 123 Creative Writing: Introduction to Poetry 10/19/2021                 X      
ENGL 127 Creative Writing: Introduction to the Craft of Fiction  12/8/2020             X          
ENGL 128 Creative Writing: A Workshop in Fiction and Nonfiction 10/19/2021                 X      
ENGL 150 Survey of British Literature I  4/16/2024                       SP29
ENGL 152 Survey of British Literature II  9/8/2020             X          
ENGL 227 Children's Literature  6/15/2021               X        
ENGL 228 Images of Women in Literature  11/16/2021                 X      
ENGL 229 LGBTQ+ Literature 5/16/2022                   X    
ENGL 235 Creative Writing: Screenwriting 6/27/2022                   X    
ENGL 238 Survey of Film: 1950 to the Present  10/19/2021                 X      
ENGL 239 Literature and Film 10/19/2021                 X      
ENGL 240 American Literature I  8/20/2019         X              
ENGL 241 American Literature II  8/20/2022                   X    
ENGL 242 Chicano and Latinx Literature  3/16/2021               X        
ENGL 243 African American Literature  6/15/2021               X        
ENGL 244 Multicultural American Literature  6/27/2022                   X    
ENGL 248 Modern Literature of Latin America  5/16/2023                       X
ENGL RWA Integrated Reading and Writing
 

12/8/2020
              X         X

Explain any course additions to current course offerings.
In 2023, the English department added English 101E- Enhanced Reading and Composition.  This course combines English 101 and English 101s allowing students to take both courses at
once with the same instructor.  English 101E can be offered starting Fall 2025 as it currently being cleared through the articulation process after curriculum approval. 
 
In Fall 2021, we made the English 101S a 1-unit Pass/No Pass late start course.  An English 101S Workgroup/Community of Practice was formed to create standardized curriculum and met
during the summer 2021.  A Canvas course shell was built and put into place Fall 2021.
In May 2023, English 229: LGBTQ+ Literature was approved with course offerings starting in Spring 2024. The department has plans to develop an Asian American Literature course.
 

Explain any course deletions and inactivations from current course offerings.
We had two course in-activations.  In Spring 2021 English 200 Shakespeare’s Plays – Tragedies and Romances was inactivated and in April 2022 English RWA was inactivated. 
 
 

Describe the courses and number of sections offered in distance education. (Distance education includes hybrid classes.)
All courses offered in English are offered in distance education.  In Spring 2020, DE Addendums were completed for all English courses we currently teach.  In 2021, under the direction of
the curriculum committee, we completed a review of all courses to ensure that they had current DE Addendums.  When a new course is developed, we include a DE Addendum at the onset
of development to ensure that we can offer the course in DE format without delay.

Discuss how well the courses, degrees, or certificates meet students’ transfer or career  training needs.  
 
The department offers transfer level courses in composition, literature, and creative writing; it offers one degree: Associate of Arts in English for Transfer degree (AA-T). In order to
accommodate English majors as well as students in all programs campus-wide, the following schedule has been created:

2- Year Scheduling Plan
Semester 1- English 150- British Literature 1, English 127- Creative Writing, English 242- Chicano and Latinx Literature
Semester 2- English 240- American Literature 1, English 229-LGBT Literature, English 228- Images of Women in Literature
Semester 3- English 150- British Literature 1, English 127- Creative Writing, English 244- The Literature of American Ethnic Groups
Semester 4- English 240- American Literature 1, English 229-LGBT Literature

English 101 and 103 are offered every semester and English 102 is offered fall and spring only.  This schedule ensures that English majors as well as students in all programs campus-wide
have access to English courses for degree completion.  It is important that we do not prematurely cancel classes that are part of the students AA-T Schedule Plan to ensure that students
are able to successfully complete their degree plans.
 

How many students earn degrees and/or certificates in your program? Set an attainable, measurable goal related to student completion of the program’s degrees/certificates.
In 2020-2021 and 2021-2022, less than 5 ADTs were awarded in English.  There were no degrees or ADTs awarded in 2022-2023. The department maintained a trend of approximately 3
English ADTs or degrees awarded each academic year except for the 2022-2023 year.  We are working on bringing our student completion numbers back up with the goal of maintaining the
past year's trend.  English faculty are currently discussing developing a Certificate of Competency in English. This will potentially increase interest in English degrees to help achieve our
completion goals.

Are any licensure/certification exams required for program completion or career entry? If so, what is the pass rate among graduates? Set an attainable, measurable goal for
pass rates and identify any applicable performance benchmarks set by regulatory agencies.
Not applicable
 



List any related recommendations.
That all courses convert to low textbook cost or zero textbook cost.

Academic Program Review: (4) Assessment of Student Learning Outcomes (SLO's) Final Submission: Version by

Bernaudo, Jose on 05/31/2025 21:28

Provide a copy of your alignment grid, which shows how course, program, and institutional learning outcomes are aligned.







Provide a timeline for your course and program level SLO assessments.



State the percent of course and program SLO statements that have been assessed.
All SLO data prior to 2021 was lost in the transition from the previous system to eLumen. However, the department has been capturing data for all SLO's for the last three years since 2021,
but at this time, no formal assessment report has been written yet. All the SLO data that was captured in the last three years will be assessed in the next assessment cycle in the spring of
2025. Furthermore, SLO's for all courses (100%) have been assessed, and the course reports will be completed prior to the next program review. Therefore, the course reports will be
completed prior to the next program review.

Summarize the SLO and PLO assessment results over the past four years and describe how an analysis of those results led to improved student learning. Analyze and
describe those changes. Provide specific examples.
All SLO data prior to 2021 was lost in the transition from the previous system to eLumen. The department has been capturing data for all SLO's for the last three years since 2021, but no
formal assessment report has been written yet. Nevertheless, all the SLO data will be assessed in the next assessment cycle in the spring of 2025. In addition, based on past experiences
with assessments and current dialogue among faculty, at risk students who lack basic reading and writing skills and who have limited experience with computers and online classes will
continue to need more support. Embedded tutors, a well staffed tutoring center, and a required orientation for online classes could provide such needed support.

Describe how you have improved your SLO/PLO assessment process and engaged in dialogue about assessment results.



The SLO/ PLO assessment process has been improved with the adoption of of eLumen. In addition to regular department meetings, from 2020-2024 faculty have increased their
engagement in dialogue by participating in monthly discussions through a community of practice group, or CoP. These very robust and candid discussions have led many excellent
suggestions and ideas about how to improve our success rates with at risk students, especially those who lack basic skills.

List any related recommendations.  
The English department is very serious about accurately assessing SLO's and taking the right action to improve success rates. However, accurate assessment requires the necessary the
time for the data to be fully disseminated to all faculty and allowed to "sink in." Once all the faculty have been given access to the data, and they have had time to study and ponder it, only
then, after much dialogue, can faculty make the best decisions to move forward with the most effective actions to improve success rates.

Academic Program Review: (5) Analysis of Student Feedback Final Submission: Version by Crozier, Judith on 06/06/2025 14:20

Describe the results of the student survey in the area of student support.  

The student survey for English (Spring 2024) had a small sample size—15 respondents in the survey but this section only reflects 14 respondents out of 285 students contacted—which
limits generalizing ability. However, the responses do provide insight into student experiences with curriculum scheduling and delivery methods.

In English, between 43% and 46% of respondents indicated that they felt a sense of community, were participating actively, and believed they were achieving their goals. These results are
generally consistent with the broader Overall Student Survey, in which 44% to 55% of respondents felt supported. Notably, 49% reported that professors helped them achieve their goals,
and 55% said they actively participated in their courses.

While the numbers are comparable, the overall level of support perceived by students is not particularly strong. Less than half of English students indicated they felt they were meeting their
goals, which is cause for further reflection and support planning.

Time of Day Preferences
When asked about preferred class times:

27% preferred morning classes
13% midday
27% afternoon
33% evening

These results suggest a need to maintain a balanced schedule across all time slots and to consider expanding support services—such as tutoring and computer lab access—into the
evening hours.



Delivery Format Preferences
40% preferred in-person classes
27% preferred online
27% preferred hybrid
7% had no preference

These findings indicate demand for continued support of hybrid and online instruction, with attention to quality and accessibility.
Course Access and Scheduling

Only 43% of students reported being able to register for the courses they need for their program.
46% agreed there is a good range of courses offered.

This suggests that more attention may be needed in schedule planning and course sequencing to ensure students can make consistent progress toward their degrees.
Enrollment in Online Courses

73% of respondents had enrolled in online classes.
50% enrolled due to scheduling needs
30% enrolled for a new experience
10% believed online would be easier
One student enrolled as a high school student through dual enrollment

Perceptions of Online Learning
Over 50% reported taking many online courses
44% agreed or strongly agreed that online classes were easy, while 44% disagreed
60% said they were not comfortable taking online classes
50% believed they could pass
60% (20% strongly agreed, 40% agreed) believed online classes required less work

These results point to a disconnect between student expectations and the actual demands of online coursework. The misconception that online classes are easier may contribute to lower
engagement or success rates.

Implications
The curriculum data highlights several needs:

Increased clarity and communication about time commitments required for online classes
Counseling and/or preparatory materials for new online learners
Additional hybrid options to accommodate diverse student needs
Expanded class availability and more effective registration pathways

Overall, while the small sample limits broad conclusions, the student feedback provides actionable insights into how curriculum design and delivery can be adapted to better meet student
needs.
 

Describe the results of the student survey in the area of curriculum.  



From the Spring 2024 Program Review Survey, only 15 English students responded to the entire survey. While the response rate is low, a few noteworthy patterns emerged.
Course Scheduling Preferences:

Time of Day Preferred:
Morning: 27%
Midday: 13%
Afternoon: 27%
Evening: 33%
\u27A4 Implication: There is a clear need to support evening students, including access to computer labs and tutoring services during later hours.

 
Preferred Course Delivery:

In-person: 40%
Online: 27%
Hybrid: 27%
No preference: 7%
\u27A4 Implication: The strong interest in hybrid and in-person options suggests a need to maintain a variety of delivery modes.



Curriculum Access & Class Availability:
Only 43% of students agreed they could register for the classes they needed in their program.
Only 46% agreed there was a good range of classes offered.

\u27A4 This suggests potential scheduling or course availability issues that may require departmental review.

Online Learning Trends:
73% of respondents had enrolled in an online course.
Of those:

50% chose online due to scheduling needs.
30% wanted a new experience.
10% thought it would be easier.
One student noted being dually enrolled (high school + college).

Student Perceptions of Online Learning:
50%+ reported taking multiple online courses.
44% said online classes were not easy, while another 44% said they were.
60% said they were not comfortable with online courses.
50% believed they could pass.
60% believed online courses required less work, which could indicate a misunderstanding of expectations.

\u27A4 This suggests a need for clearer messaging around online course workload and student preparation.



Another graph to consider (and that these last two graphs had only 10 respond):

Key Curriculum Implications:
Students may benefit from better preparation for online learning, such as:

Counseling on course time demands.
A prep workshop or required module before beginning online classes.



Registration issues and perceived course availability gaps should be evaluated.
More hybrid and evening options could better serve current student needs.

 

Describe the results of the student survey in the area of facilities, equipment and technology.  

Based on the Spring 2024 Program Review Student Survey (English), 15 total students responded to the entire survey.  This survey had only 12 respond to this section. While the sample
size is small, several key observations can be made regarding facilities, equipment, and technology. 

Survey Results:
Classroom Facilities

55% rated classroom facilities as Excellent
45% rated them as Satisfactory

Equipment (lab/studio/computers/tools)
36% rated the equipment as Excellent
55% as Satisfactory
9% as Poor

Technology Used in Classes
50% rated technology as Excellent
50% as Satisfactory

Key Observations:
Most students found classroom environments and instructional equipment adequate, but the 36% Excellent rating for equipment suggests room for improvement.
There was no majority dissatisfaction, but the fact that nearly 1 in 10 students rated equipment as Poor should not be overlooked.
Instructor computers and classroom technology setups appear to lack standardization. For example, different rooms or instructors may use varying systems or login processes,
which can confuse students and reduce instructional efficiency.

Implications for the Program:
Investment in updated, standardized instructional technology across classrooms may reduce confusion and improve teaching consistency.
Students would benefit from:

More accessible computers, especially during in-class activities (e.g., access to laptop carts).
Stronger and more reliable Wi-Fi in classrooms, especially when multiple devices (phones + laptops) are in use.

To support the growth of hybrid and online learning, tech infrastructure upgrades should be considered a priority.

 

Describe the results of the student survey in the area of program objectives.  

The Spring 2024 Program Review Student Survey for English included a question on student awareness and understanding of program objectives and learning outcomes. Although the
response pool was limited (15 respondents total), the results still offer valuable insights.
Survey Results:

54% of students said they were aware of the program’s learning outcomes at the start of the course.



67% of students said that by the end of the course, they had become much more aware of the course and program objectives.

Key Observations:
There is evidence of growth in student understanding of program goals during the term.
The gap between initial and final awareness suggests that students may not always enter courses with a clear understanding of what they are expected to learn, but this improves
over time.
These results support the idea that instructors are doing a reasonable job of communicating course goals throughout the semester, even if students do not initially absorb them.

Implications for the Program:
Consider making program learning outcomes more visible and explicit early in the semester (e.g., adding them to syllabi in a student-friendly format or referencing them during key
assignments).
Faculty could work on embedding learning outcomes more directly into lesson framing, assessments, and feedback.
A future goal may be to close the gap between incoming and outgoing awareness by improving orientation materials, onboarding messaging, or first-week course modules.

 

Discuss the implications of the survey results for the program.  

Although the sample size from the English Program Review Student Survey was small (15 respondents), several meaningful implications emerge when triangulated with institutional data.

1. Low Response Rates Limit Reliability but Highlight Engagement Gaps
The limited response rate (5% for English, 29% institution-wide) suggests that many students may feel disconnected from institutional feedback processes.
Increasing student participation is essential for more accurate data collection. Consider incentives such as food, lab access, or extra credit, especially if survey participation can be
done during class time or in labs with ID validation.

2. Evening and Online Students Need Stronger Support
A significant number of respondents take classes in the evening or online for scheduling reasons.
Evening students may lack access to support services available during daytime hours, such as tutoring and tech assistance.
Many online students misunderstand the time commitment or workload required for success, and some reported discomfort with online learning environments.

3. Technology and Infrastructure Must Keep Pace with Student Needs
Students reported satisfaction with facilities and technology but noted inconsistency across classrooms and challenges with accessing devices or Wi-Fi.
Demand for computer access on the first day of class—especially in hybrid and online sections—suggests a need for:

Laptop carts
Stronger Wi-Fi bandwidth
Standardized instructor tech setups

4. Learning Outcomes Awareness Improves Over Time—but Starts Low
A majority of students did not begin the course aware of program objectives, though many reported increased awareness by the end.
This suggests that faculty are effectively reinforcing learning goals, but there is room to communicate expectations more clearly in the first weeks.

5. Curriculum Access and Perceptions of Class Availability Need Attention
Less than half of students felt they could enroll in the courses they needed or that there was a good range of options available.
This suggests a potential misalignment between scheduling, advising, and student demand.

Discuss the results of other relevant surveys (if applicable).  
NA

List any related recommendations

Based on the Spring 2024 student survey results, the following recommendations are proposed to support student success, improve curriculum access, and enhance technology
infrastructure:
1. Increase Student Preparation for Online Learning

Create or reinforce a required online orientation module for all first-time online students.
Encourage instructors to import a short prep module into online/hybrid classes that covers:

Time management expectations (10+ hours/week per class)
Canvas navigation and tech tools
Access to support resources

Possible cost/resource need: Faculty coordination time, collaboration with DEAC, possible Canvas development support.
2. Improve Access to Technology and Internet

Reinvest in mobile laptop carts for classroom use on Day 1 and for students without devices.
Strengthen Wi-Fi coverage in all instructional buildings, especially rooms where 20+ students may be connected with multiple devices.

Possible cost/resource need: Facilities or IT department estimates for Wi-Fi expansion and laptop cart replenishment.
3. Provide More Support Services for Evening Students

Extend tutoring hours and ensure computer lab access into evening time slots (especially for hybrid and online students).
Consider placing tutors or writing support in IB1 or IB2 buildings where many English classes meet.

Possible cost/resource need: Evening staffing, space allocation, tutoring center coordination.
4. Increase Visibility and Early Communication of Learning Outcomes

Faculty should consider embedding learning outcomes into Week 1 activities and assignment prompts.
Add friendly summaries of outcomes to course syllabi or Canvas course shells.

No cost, but may require minor faculty development or sample templates.
5. Address Scheduling and Curriculum Access Gaps

Review course rotation and scheduling patterns to ensure students can complete English pathways in a timely manner.
Gather additional data about why students feel course options are limited.

May require coordination between English faculty and scheduling office.
6. Improve Student Participation in Surveys



Promote surveys through in-class reminders, extra credit, or campus-wide outreach.
Offer small incentives (e.g., snack tickets, bookstore coupons, “survey lab” events).
Consider administering surveys at both the start and end of term to measure growth and experiences across time.

Possible cost/resource need: Incentives budget; faculty/staff time to manage logistics.

 

Academic Program Review: (6) Facilities and Equipment Final Submission: Version by Maruyama, David on 06/05/2025 20:17

Describe and assess the existing program facilities and equipment.
Classroom facilities have improved dramatically since the English Department moved into Instructional Building I in 2021. We have spacious, air-conditioned “smart” classrooms with
reliable access to computers and audio/video equipment, including overhead projectors; this equipment is well-maintained by our responsive I.T. Department. Instructional Building I
includes four computer labs as well as adjunct office space, two copy rooms, multiple restroom facilities, and a staff lounge. 

Explain the immediate (1-2 years) needs related to facilities and equipment. Provide a cost estimate for each need and explain how it will help the program better meet its
goals.
Facilities have been upgraded.  We have no immediate needs related to facilities and equipment.
Maintenance of the building by M/O should be a priority.

Explain the long-range (2-4+ years) needs related to facilities and equipment. Provide a cost estimate for each need and explain how it will help the program better meet its
goals.
Facilities have been upgraded.  We have no immediate needs related to facilities and equipment.
Maintenance of the building by M/O should be a priority.

List any related recommendations.  
Maintain the new buildings in accordance with best practices.  Immediately fix problems which might cause injury like falling ceiling tiles, which would be a liability. Prevent any potential
Cal/OSHA issues. 

Academic Program Review: (7) Technology and Software Final Submission: Version by Crozier, Judith on 06/05/2025 22:04

Describe and assess the adequacy and currency of the technology and software used by the program.
The current status of technology and software needs has been greatly improved since the last program review with the opening of Instructional Building 1 with updated computer stations,
and projectors. Additionally, the use of Canvas has been adopted by the department, and proficiency with Zoom is now consistent. Xerox copy machines have also been updated.
 

Explain the immediate (1-2 years) needs related to technology and software. Provide a cost estimate for each need and explain how it will help the program better meet its
goals.
The English Department has identified a need for mobile lab carts to address situations in which a lab is unavailable. Additionally, loaner laptops take two weeks. Laptops available in the
English Department may fill this gap. This is related to our SLOs.

Laptop Carts
Each cart should have at least 30 laptops with current software. A total of 2 lab carts should be set up.

HP Laptop: HP Envy Laptop 17t-da000, 17.3" (https://www.hp.com/us-en/shop/pdp/hp-envy-laptop-17t-da000-173-8z288av-1?jumpid=ma_weekly-deals_product-
tile_laptops_4_8z288av-1_hp-envy-laptop-17t-d)
The built in-AI technology gives you what you need to harness the power of AI while optimizing battery life
Windows 11 HomeIntel® Core™ Ultra 7 155H (up to 4.8 GHz, 24 MB L3 cache, 16 cores, 22 threads) + Intel® Arc™ Graphics16 GB DDR5-5600 MHz RAM (2 x 8 GB)512 GB
PCIe® NVMe™ M.2 SSD
8Z288AV_1
$899.00

Each cart would have 30 laptops. Estimated costs would be $26,970 for each cart.

Explain the long-range (2-4+ years) needs related to technology and software. Provide a cost estimate for each need and explain how it will help the program better meet its
goals.
In case this is not addressed in 1-2 years, the English Department has identified a need for mobile lab carts to address situations in which a lab is unavailable. Additionally, loaner laptops
take two weeks. Laptops available in the English Department may fill this gap. This is related to our SLOs.

Laptop Carts
Each cart should have at least 30 laptops with current software. A total of 2 lab carts should be set up.

HP Laptop: HP Envy Laptop 17t-da000, 17.3" (https://www.hp.com/us-en/shop/pdp/hp-envy-laptop-17t-da000-173-8z288av-1?jumpid=ma_weekly-deals_product-
tile_laptops_4_8z288av-1_hp-envy-laptop-17t-d)
The built in-AI technology gives you what you need to harness the power of AI while optimizing battery life
Windows 11 HomeIntel® Core™ Ultra 7 155H (up to 4.8 GHz, 24 MB L3 cache, 16 cores, 22 threads) + Intel® Arc™ Graphics16 GB DDR5-5600 MHz RAM (2 x 8 GB)512 GB
PCIe® NVMe™ M.2 SSD
8Z288AV_1
$899.00

Each cart would have 30 laptops. Estimated costs would be $26,970 for each cart.

 

List any related recommendations.  

https://www.hp.com/us-en/shop/pdp/hp-envy-laptop-17t-da000-173-8z288av-1?jumpid=ma_weekly-deals_product-tile_laptops_4_8z288av-1_hp-envy-laptop-17t-d
https://www.hp.com/us-en/shop/pdp/hp-envy-laptop-17t-da000-173-8z288av-1?jumpid=ma_weekly-deals_product-tile_laptops_4_8z288av-1_hp-envy-laptop-17t-d
https://www.hp.com/us-en/shop/pdp/hp-envy-laptop-17t-da000-173-8z288av-1?jumpid=ma_weekly-deals_product-tile_laptops_4_8z288av-1_hp-envy-laptop-17t-d
https://www.hp.com/us-en/shop/pdp/hp-envy-laptop-17t-da000-173-8z288av-1?jumpid=ma_weekly-deals_product-tile_laptops_4_8z288av-1_hp-envy-laptop-17t-d
https://www.hp.com/us-en/shop/pdp/hp-envy-laptop-17t-da000-173-8z288av-1?jumpid=ma_weekly-deals_product-tile_laptops_4_8z288av-1_hp-envy-laptop-17t-d
https://www.hp.com/us-en/shop/pdp/hp-envy-laptop-17t-da000-173-8z288av-1?jumpid=ma_weekly-deals_product-tile_laptops_4_8z288av-1_hp-envy-laptop-17t-d


A method of tracking the laptops should be developed. Secure storage of the laptops will also be needed.

Academic Program Review: (8) Staffing Final Submission: Version by Maruyama, David on 06/04/2025 16:59

Describe the program’s current staffing, including  faculty, administration, and classified staff.
Although the Compton College English Department has lost two more full-time faculty since the previous review cycle, we are at full capacity with 9 tenured faculty supported by a few
dedicated adjunct instructors. As was the case four years ago, we should not employ additional full- or part-time instructors until load balancing issues are resolved.
 

Explain and justify the program’s staffing needs in the immediate (1-2 years) and long-term (2-4+ years). Provide cost estimates and explain how the position/s will help the
program better meet its goals.
We have no current staffing needs.

List any related recommendations.  
No Value

Academic Program Review: (9) Direction and Vision Final Submission: Version by Johnson, Susan on 06/04/2025 16:48

Describe relevant changes within the academic field/industry. How will these changes impact the program in the next four years?
The vision of the program has not changed since the last program review.  The department strives to be a supportive and caring milieu for students to succeed in critical thinking, reading,
and writing.  Active reading, creatively critical thinking, and writing in clear and lucid expository prose are the hallmarks we engender in our students toward their success.  These have been
our vision over time, and they remain so through the present, While the vision of the program remains unchanged, the direction of the department has changed.  

The two most significant changes to English are the expansion of AB705 with AB 1705. While we had already phased out our remaining developmental writing course, due to a lack of
student interest, we can no longer offer it if students once again request it. The newest change is the advent of Generative AI. As a department, we are discussing how we are individually
addressing student use and many of our faculty are taking outside professional development to understand how to approach this change. Currently, there is no official district policy on AI
usage with academic honesty, leaving all faculty without clear guidance.

Explain the direction and vision of the program and how you plan to achieve it.
Our goal remains to increase our success and retention in compliance with AB705/1705. We have requested a return to our English 101 with co-requisite support classes to be offered
linked in Banner and we have asked that our new English 101E be offered. We are preparing information to guide our counselors in placing students into these courses to ensure their
success. We continue to implement the strategies created in our Community of Practice. Many of our faculty continue to review the reports from the California Acceleration Project to
monitor the best practices and new data being generated. We will collect data on the efficacy of the correctly linked co-requisite courses and new single course (101E) as well as improved
student advisement on placement now that the campus has fully opened. We will also explore offering 101E as an asynchronous online class, as more students request online courses.

We have increased our online, hybrid, and Hyflex course offerings. All but one of our full-time faculty are certified to teach online. We have increased our course offerings by updating our
Multicultural American Literature Course and adding LGBTQ+ Literature. We will be adding an Asian American Pacific Islander Literature class as well. We attempted to create a much-
needed transfer-level reading class, but Academic Affairs rejected this course proposal.

We continue to ask that Dual Enrollment students not be placed into 8-week online classes, as the amount of time needed for these classes is overwhelming given their already packed
schedules. We have also requested that Dual Enrollment students be given more guidance about the expectations for college, such as their consistent choice to stop attending/stop
completing work for our courses during their AP testing window.

List any related recommendations.  
1. Full support for scheduling linked co-requisite courses for English 101.
2. Training for counselors for multiple measure placement for students entering English 101 (including the Early College Students). Counselors should use the guidelines created by

the California Acceleration Project when advising students on which English 101 to enroll in. All students should be informed of their options for English 101, 101+ 101S, and 101E
and the differences between these courses. 

3. More 12-week sections of English 101 (in place of 8-week sections) in both asynchronous and on-ground modalities.

 

Academic Program Review: (10) Prioritized Recommendations : Version by Capozzolo, Domenic on 06/06/2025 19:27

Provide a single, prioritized list of recommendations and needs for your program/department (drawn from your recommendations in sections 2-8). Include cost estimates and
list the college strategic initiative that supports each recommendation.  
Program Review Results List of Recommendations 2024
 

Recommendation
Strategic
Initiative(s)

Cost Estimate Rationale for Priority Ordering

Elevate visibility of spring and summer offerings through targeted marketing 1 $40,000 Vital for attracting students and ensuring departmental and institutional
sustainability

Maintain new buildings per best practices; immediately fix safety hazards like
falling ceiling tiles 6 N/A

Non-negotiable and directly impacts the safety and the well-being of the
entire campus community

Reinvest in mobile laptop carts and strengthen Wi-Fi coverage in instructional
buildings 3 TBD (Facilities)

Improves technology access and infrastructure essential for instruction
and learning in the digital age

Sustain and expand completion support in first-year courses (ENGL 101, 103)
including early intervention systems

1, 2 $2,000 Foundational and essential for  academic progress.

Reassess and sustain corequisite support models (ENGL 101S) and explore
models for ENGL 103

1, 2 NA Effective corequisite support  offers remedial education crucial for student
success.

Full support for scheduling linked co-requisite courses for English 101   1, 2 NA Directly supports successful implementation of corequisite models



Increase 12-week sections of English 101 in asynchronous and on-ground
modalities

1, 2 $2,000 Addresses student access and success

Provide counselor training on multiple measure placement using California
Acceleration Project guidelines

1, 2 $2,000 Ensures fair, accurate placement, essential for student success

Enhance support for part-time and disproportionately impacted students through
targeted outreach and tutoring 1, 2 $20,000 Addresses equity gaps and supports vulnerable student populations

Expand hybrid and evening course offerings strategically, prioritizing ENGL 101
and ENGL 103 1, 2 NA

Enhances student access and success by accommodating diverse
schedules and learning preferences

Extend tutoring hours and ensure evening computer lab access 1, 2 Staffing costs Provides essential academic support and access to resources, especially
for nontraditional students

Increase student preparation for online learning with required online orientation
and prep modules

1, 2 Faculty time Crucial for student success in online modalities, reducing  withdrawal and
failure rates

Convert all courses to low textbook cost or zero textbook cost 1, 2 NA
Addresses a significant barrier to student access; promotes equity and
affordability

Continue professional development related to culturally relevant pedagogy,
diversity, and equity

1, 2 PD Budget
Essential for serving diverse students and fostering inclusive learning; an
ongoing institutional investment

Continue Community of Practice/Team Teaching and Low Cap Classes 1, 2 $20,000 Promotes innovative, departmental cohesion, and improving student
outcomes

Maintain Instructional Specialist position (20% release time) 1, 2 Included Plays a vital role in supporting faculty
Review course rotation and scheduling patterns to ensure timely completion of
English pathways 1, 2

Coordination
time

Optimizes student pathways and reduces time to completion, directly
impacting student success

Maintain and protect literature course rotation for AA/AA-T completion 1, 2 NA Ensures program integrity and pathways for transfer students

Summer retreat for English and Counseling faculty to work on AB705 measures 1, 2 TBA Supports faculty and improves instruction; ensures effective
implementation of state mandates

Continue EdReady software license and faculty training 1, 2 Included in
SCC

Ensures effective use of a vital tool for student readiness and placement

Develop a method for tracking and secure storage of laptops 3, 7 NA Essential for managing mobile laptop carts and preventing loss or theft

Promote student participation in surveys through incentives and outreach 1
Incentives
Budget Vital for gathering valuable feedback to drive continuous improvement

Move ENGL 61, 64, 65, 67 to Academic Strategies 1, 2 NA Ensures compliance to AB-705

 


